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Five-year Programmes 
in 
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The aims and objectives of the study of a Modern Language have been clearly 
stated in Curriculum I. and S.15. The present reorganization of courses of study 
does not in any way alter them. The logical sequence for the acquisition of new 
language patterns is: hearing, understanding, speaking, reading, and writing. A 
complete command of a Modern Language implies a mastery of all these elements; the 
degree of emphasis placed on each, however, will be determined by the objectives to 
be achieved. 

Since the five-year course in foreign language study in all three branches 
has as one of its ultimate objectives, the preparation of the pupil for an external 
qualifying examination which must meet the standards set by the University Matric-@ 
ulation Board, both course content and methodology are, to a large extent, fixed. 

No material change is contemplated, for the time being at least, in the content of 
the Grade 13 examination. Hence, the course must remain substantially unchanged. 

Within these limitations, however, a number of changes are possible, and 
indeed desirable. The reorganization of courses for use in the four— and five-year 
programmes in the three branches should make possible the classification of pupils 
into more homogeneous groups according to motivation, ambition, interest and aptitude. 
Henceforth, pupils working towards a uniform goal, which will grant them access to 
higher education will be segregated from pupils with more modest ambitions and in 
some cases from pupils of lesser ability. This classification should permit ereaten 


challenge, a faster tempo, and the presentation of enriched subject-matter at greater 


depth. 
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The grammatical topics to be covered, in the five years of the course 
are listed in Curriculum I. and S. 15. The order in which these are taken up 
will, to some extent, be determined by the teacher's selection of recommended 
grammar texts, listed in Circular 14. 

The subject-matter covered in all three branches of the five-year course 
will be virtually the same at any given level, differing in some of the advanced 
grades only in flavour, consistent with the vocational interest of the Business 
and Commerce and the Science, Technology, and Trades pupils. Outlets for this 
interest should be found in the "extras" (e.g. extensive reading) rather than 
in the basic core of the course which will be identical for all three Branches. 

It is assumed that the Direct Method will be used throughout all grades with 
considerable emphasis on the aural-oral approach, and with stress on comprehension 


rather than on translation. 


Grade 
Since this is a common year for all pupils choosing a Modern Language, 

a uniform course will be offered in French at this level. It is suggested that 
the teacher set as his objective for the year's work the coverage of the following 
lessons in the grammar text of his choice. This coverage will, of course, vary 
with the ability of the class. 

Le Frangais Vivant - lesson I - XVI 
& pronoun objects, 3rd person 


Premi@res Années -— lesson I — XXI 


Parlons Frangais - 
Book I lesson I — XXVI 
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and introduction to 
passé composé 


During this year, pupils should master the basic expressions used in 
classroom instruction in grammatical terminology, in corrections of errors (in 
French), in framing of questions, and in carrying out instructions. In addition 
to this, pupils should acquire a command of basic, high-frequency vocabulary and 


idiom, and gain fluency in topical conversations dealing with everyday situations. 


as 


A sound grammatical foundation should be laid by means of inductive 


teaching of grammar in context. Paradigm teaching (list of declined and con- 
jugated forms out of context) should be reduced to an absolute minimum. New 
vocabulary should, as far as possible, be introduced by association (illustration, 
paraphrasing, definition, synonyms, etc.) All conducted in the foreign language, 
insofar as this can be done naturally, without strain or excessive loss of time. 

The wise teacher will realize the importance of emphasizing constantly 
correct pronunciation and introducing a passive (recognition) knowledge of phon- 
etics judiciously, otherwise the excitement and spontaneity of acoguiring a new 
language may be dulled by interminable, sterile drill of isolated syllables. The 
same effect can be achieved with greater success (and certainly more palatably) 
by means of concert (unison) reading and rote repetition of significant ex- 
pressions. Phonetics should be taught, but incidentally; when an error is made 
in pronunciation, the teacher should write the word on the blackboard, underline € 
the mispronounced letters, write the vhonetic symbols on the blackboard and give f 
several examples of words containing the same combination of troublesome letters. 

A word of caution should be sounded to teachers regarding too deliberate 
articulation. Some pupils become so accustomed to hearing the foreign language 
spoken slowly and pronounced meticulously that they are utterly at a loss when 
the lanzuaze is spoken at normal speed. Teachers would be well advised to train 
their pupils to understand French spoken at normal speed. This may require 
repetition at a faster tempo once the pupils show evidence of comprehension, after 
the initial deliberate pronunciation. 

Grade 10 
a) Review - The teacher should reserve the first two weeks in September for a 


systematic review of the significant grammatical topics that pupils should have 


assimilated during the Grade 9 year, in the form of a rapid inductive recapit-— € 


ulation of the basic construction. A number of short sentences involving these 


ts age 

points, carefully prepared beforehand, should be written on the blackboard, 
an oral drill (filling-in type) exercise done in class, and a translation 
exercise involving application of the principles assigned for homework. In 
this way, with a little careful planning and skilful choice of examples, a 
systematic review could be covered. Timing is of the essence here, and this 
part of the work should be completed no later than at the end of the second 
week. 
b) Preparation for reading - By the end of the first term, the pupils should 
have mastered the present, imperative, and perfect tenses (for verbs conjugated 
with "avoir" and " étre') and have at least a recognition knowledge of the 
imperfect and future tenses. Since this will anticipate, in some cases, the 
order of the text, teachers should plan carefully to introduce these tenses 
incidentally and provide some opportunities for drill and variation work in 
the use of these tenses, so that pupils will identify them when they encounter 
them in their reading. 

An intensive reading text should be introduced at the beginning of 
the second term (See list of suggested texts in Curriculum I. and S. 15), 
with the emphasis on reading for comprehension and using the reading material 
as a basis for discussion and oral expression. 
c) Distribution of time - For classes that have 5 periods per week, 4 periods 
should be assigned to grammar and 1 period for intensive reading. The objec- 
tive in intensive reading might be the coverage of one simple text (25 to 50 
pages). In addition to this, extensive reading should be assigned (at least 
in better classes, but preferably in all that are capable of handling this 
aspect of the work) in a simple text of good reading interest for home reading 
(or for silent supervised reading, if classroom time allows it). It is 
suggested that testing for extensive reading be done by means of objective 


(multiple choice) questions. 
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If a class is fortunate enough to receive 6 periods per week (and this is  é 
gradually becoming accepted practice in many schools), 4 periods might be assigned 
to grammar, 1 period to intensive reading and 1 period to extensive (silent, 
supervised) reading, with some help offered and discussion taking place from time 
to time, to guide the pupils in their reading. 

There are some reservations about assigning special periods for conversation 
classes. Conversation should form an integral part of the entire teaching programme, 
with opportunities provided for conversational excursions to enrich the regular 
fare. This is the real test of spirited, creative, imaginative, and flexible 
teaching. Some teachers reserve a few minutes at the beginning of each lesson 
for planned topical conversations (1 conversation per week), and these form the 
basis for pronunciation and dictation, and are committed to memory at the end of 


the week. The following topics are some that have been used successfully in 


classrooms observed: faire connaissance, voyazes, douane et immigration, a l'hétel, 
au marché, au restaurant, faire des emplettes, courir les magasins, taxis et trains, 
l'heure, le temps et les saisons, théatre et amusements, chez le médecin (dentiste, 
coiffeur, etc.), au bureau de postes, etc. Further suggestions could be found in the 
variety of available conversational texts. (see list of suggested texts attached). 

For extensive reading in the Business and Commerce and in the Science, 

Technology, and Trades Branches, an attempt should be made to select texts that 
cater to the vocational interest of the pupils (e.g. Ted Bopp, with its reference 
to technical terms and light story would seem a suitable book for the Science, 
Technology, and Trades Branch). 
Notes 

i) The importance of keeping an orderly and well-organized notebook, containing 


a record of the entire year's work, and checked at regular intervals for é€ 


accuracy, completeness and organization of material, cannot be stressed too 


highly. 


ey A ce 
ii) With better classes, once the book introduced in Grade 9 has been completed, 
teachers might attempt to introduce Cours Moyen Part I, at the Grade 10 
level and cover the first three chapters, in order to relieve the pressure 
on Grades 11 and 12. Where such a programme is feasible, teachers might set 
themselves the goal of trying to finish the introductory book by Easter of 
the Grade 1O year and then introduce the Grade 11 text. 
Grade 11 
For the course in grammar, Grades 11 and 12 should be regarded as a unit. 
During these two years, the entire grammar course contained in Cours Moyen, Part I 
or Parlons Frangais, Book II should be covered. In the past, the last few lessons 
dealing with the Passive Voice and the Subjunctive Mood have been merely touched 
upon, and the bulk of these topics transferred to the early weeks of Grade 13. This 
crowds the Grade 13 course and is the basis of a good deal of complaint about the 
weight of the Grade 13 assignment. Careful planning on the teacher's part to leave 
ample time for a thorough mastery of the subjunctive in Grade 12 will eliminate 
this problem. 
Grammar 
Under the new, improved teaching conditions, teachers should attempt to 
extend the year's grammar assignment to include lesson XIV in Cours Moyen, Part I 
and to the end of lesson XVI in Parlons Francais, Book II. The remaining common 
tenses should be taught during the early weeks of Grade 11 in order that a system- 
atic study of the intricacies of irregular verbs may be made, with the aid of 
carefully planned verb charts. The brisk correction of one irregular verb per day, 
restricted to 5 to 8 minutes per lesson will have the double effect of teaching 
verbs with little conscious effort at regular intervals and will reduce the tedium 
entailed in this mechanical procedure. Instant recognition of the intricate forms 
of irregular verbs will eliminate a good deal of the difficulty that interferes 


with reading progress. 
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Direct Method teaching should be continued with emphasis on the inductive 


method in the presentation of grammatical principles and on the comprehension a 


instead of translation (from French into English) in the authors. 
Authors 

A minimum of 75 pages should be covered for intensive reading in a 
challenging (though not too difficult) text whose subject matter is in harmony 
with the pupil's choice of Branch. With better classes, the teacher may wish to 
raise this prescription to 100 pages. Better pupils might be encouraged to read 
more than the minimum assignment. 

In the matter of assignments and keeping of notebooks, pupils should be 
trained for the type of preparation that will be expected of them at the Grade 13 
level, so that the transition will be a gradual and natural one. Teachers may 
wish to experiment with various types of assignments for authors lessons until 


some are found that suit the class best, e.g. 


1. mimeographed list of French words, taken from the authors text, for i 
which pupils are expected to supply synonyms, antonyms, paraphrases, 
definitions (and in extreme cases inglish translations). 

2. reverse definitions: the teacher provides the definition in French 
of a word that anpears in the text and the pupils are to find the word 
and write it opposite the definition. 

3. synonyms, paraphrases, antonyms for words in the text, with pupils 
supplying the required word. 

4. anumber of comprehension questions to be answered in French that 
will indicate whether the pupil has prevared his lesson intelligently 
and has understood what he has read. 

§. a list of English words and phrases for which the pupil is to find the 


French equivalent in the text. 


6. a number of short sentences (differing from those in the text) in which 
one significant new word is omitted, and the pupil is required to 


furnish the correct word, to be found in the text. 
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The enterprising teacher will exercise his imagination and as a result 
of experimentation will devise a number of different types of assignment that will 
provide variety and challenge for his students. 

Lists of texts for intensive and extensive reading are to be found on 
pages 53-56 of Curriculum I. and S.15 (1961 edition). 

The authors prescription should include a number of poems which may be 
assigned for memory work after intensive study. 
Grade 12 
Grammar 

The year's assignment is to complete Cours Moyen, Part I or Parlons 
Francais, Book II, to have a good knowledge of all tenses of a number of representa- 
tive irregular verbs and to acquire a mastery of the fundamental grammatical construc- 
tions and a reasonable working vocabulary which will permit the student to grapple 
with the more subtle nuances presented in Grade 13. Hence, the Grade 12 year should 
be one of extension of knowledge and a year of consolidation and polishing. It is 
hoped, too, that the pupil will have assimilated some knowledge of French geography, 
history, customs, habits and institutions through selected readings, teaching-aid 
materials (audio and visual) and informal discussions. 
Authors 

If the pupil has been properly trained during the first three years of 
language study to read for comprehension and to discuss in French what he has read, 
he should be ready to tackle a fairly ambitious reading text. By selecting a 
challenging reading text for Grade 12, the teacher will prepare his pupils to cope 
with a reasonably mature text, such as is normally prescribed at the Grade 13 level. 

The student should gradually be eased into the type of methodology, 
assignments and standards that he will encounter in his final year. Emphasis should 
be placed on the quality of oral and written answers, and the pupil should be trained 
to express himself clearly and concisely. The minimum assignment for intensive 


reading should be 100 pages. Supplementary or extensive reading assignments should 
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be 150 pages but superior students will be capable of reading double this amount 
and should be encouraged to do so. Where time permits, opportunities should be 
provided for sight reading followed by comprehension questioning in French and 
discussion of content. The provident teacher will be on the lookout to provide 
opportunities for practice in free composition. 
Distribution of Time 

It is assumed that six periods will be allotted to French in this 
grade. Of these, three should be assigned to composition and dictation and three 
to the study of authors and exercises based on the authors text. 
Grade 13 

The course of studies for Grade 13 is prescribed annually and published 
in Circular 58. As in Grade 9 this is a common year for all three Branches, since 


all Grade 13 pupils are preparing for the same examination, and indeed in smaller 


schools with a limited registration in Grade 13, it may be necessary to have the i 
pupils of all Branches take this class together. If the course outline has been 
followed carefully this procedure should present no problems. 
Grammar 
The teacher should check carefully the List of Topics and Idioms, 

outlined in Curriculum I. and S. 15 and make sure that all topics have been 
covered by the end of the Grade 13 year. The selection of a Grade 13 grammar 
text will, to some degree determine the order in which grammatical topics are 
covered. The textse in common use in secondary schools are: 

1. Cours moyen, Part il 

2. Parlons Frangais, Book III 

3. Current French 
The irregular verbs to be covered are listed in Curriculum I. and S.15. Compounds € 
of these verbs, encountered in the grammar and authors texts, should also be 


mastered. 


One 

The teacher would be well advised to conduct a systematic review of 
everyday expressions involving high-frequency vocabulary and idiom, dealing with 
common situations. Pupils should be trained to express themselves in good idiomatic 
French rather than in a form indicating transliteration from the English. 
Correction of Grade 13 examination papers indicates that there is a need to train 
pupils to answer questions fully, concisely and pertinently without inclusion of 
the repetition of irrelevant parts of the question. Pupils should learn to select 
the significant aspects of questions and to answer them directly and succinctly 
without verbiage or padding. The problem of providing opportunities for free 
composition can be partially met by assignment of questions demanding 50-75 word 
answers, with the content based on the high frequency vocabulary of the authors text. 

It is taken for granted that grammar will continue to be taught by the 
Direct Method inductively, with emphasis on carefully chosen and well-prepared 
examples. 
Authors 

Pupils are required to master the prescribed authors text and gain a 
thorough knowledge of the linguistic, literary and structural aspects of the text. 
Discussions of plot, character delineation and setting are an integral part of the 
course. Considerable emphasis should be given to reading intelligently for content 
and evaluation, and assignments for preparation of authors lessons should keep 
these objectives in mind. 

Should pupils be required to prepare lists of vocabularies before class 
or should mimeographed vocabulary lists, prepared by the teacher be distributed? 
The answer to these questions depends upon the content and treatment of the prepared 
lists and the use that is made of them. Since learning involves conscious effort 
and application the teacher should avoid spoonfeeding and encourage pupil 


participation. 
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In the matter of supplementary reading a minimum of 150 pages (prereral® 
twice this amount) should be assigned in carefully selected texts. Provision should 
be made on the time-table for attention to pronunciation (with a passive knowledge of 
phonetics), conversational patterns, and dictation based on the prescribed text. In 
this grade, more perhaps than in any previous one, a well-organized notebook, 


containing a complete record of the year's work plays an important role. 
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FRENCH 
for the 
Four-year Programmes 
All Branches of ot Secondary School 

Since the aim of the four-year programme is to give students a good 
general education, the introduction of a course in French, which is complete in 
itself and which does not culminate in an externally applied examination, fulfils 
a need that has been felt for some time. It is hoped that the graduates of this 
course will have more demonstrable skills in French, namely abilities in conversa- 
tion and in reading. 

The several aims of this new course are similar, to some extent to those of 
the five-year programme. In both cases we propose to teach pupils to understand 
and to speak, to read and to write the French language. The chief differences lie 
in a change of emphasis. In the new course considerably more time is to be spent 
on the teaching of the aural-oral skills, with a corresponding lessening of 
emphasis on writing and translation. 

Students who are registered in the Business and Commerce Branch or in the 
Science, Technology, and Trades Branch may also elect the French option. The courses 
in all Branches are identical with the exception of the extensive reading content, 
where some emphasis particular to the Branch can be given. Some practice in letter 
writing and the study of commercial correspondence would valuable to students in 
the Business and Commerce Branch. In the Science, Technology, and Trades Branch 
some technical vocabulary can be learned by reading trade manuals, magazines and 
pamphlets on technical subjects of interest to these students. 

Considerable freedom for teachers is desirable in the choice of material for 
conversational practice. It is important, however, to choose topics that are 
within the experience of students and which will therefore seem natural and import- 
ant to them. The consistent use of the Direct Method, with emphasis on the aural- 


oral approach should help to develop the pupils' fluency and impress on them the 
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importance of learning to express himself freely in the modern language. More a 
time will be available for utilizing mechanical teaching-aid devices to assist 
the teacher to accomplish this objective. The more relaxed tempo should permit 
a more extensive use of phonograph records, radio broadcasts, tape recorders and 
sound movies. Language laboratories, at present in the experimental stage, show 
promise of increasing the interest in language study, of developing greater | 
fluency and of introducing new and effective drill techniques which will acceler- 
ate the learning process. If the exuberant claims made for them can be substan- 
tiated they threaten to revolutionize established methodology. Certainly they 
can reduce the tedium of repetitive drill exercises and achieve far greater student 
participation. Where such installations exist teachers will put language labora- 
tories to good use. 

Once a student is enrolled in the four-year programme it is assumed that he 
will continue in it until he completes Grade 12. However, there may be instances eo 
in which a student, having demonstrated superior ability and achievement, may 
change his plans and decide to transfer to the five-year programme in order to 
qualify for further education in some institution of higher learning. For this 
reason a suggested outline of the grammar topics to be covered in each year of the 
course is given, so that the principal will be able to decide the level at which 
the student may enter the five-year programme. It will be noted that the amount 
of grammar and sentence structure suggested for each year is less in the new four- 
year course, and it may be necessary for students wishing to transfer to repeat a 
grade in the five-year programme. This will certainly be necessary at the end of 
Grade 12 and probably after Grade 11 also. 


Suggestions for implementing the course 


The topic outlines for each grade were agreed upon by the Curriculum Committee 


for Modern Languag2s, which operated within the terms of reference laid down for t } 


new programme. It will be understood that textbooks prepared for some other course 


= Ph 
will not be entirely suitable for this one. The Committee examined many possible 
choices of books without finding any that could be recommended without reservation 
for the new course. It is to be hoped that in the future new books will be avail- 
able which will be specifically designed for this course. When such texts apvear 
they will receive careful consideration and if they are suitable they will be 
recommended and a revision of the list of texts will be considered. 

Little change is necessary for 1962 since the Grade 9 course is common to 
the four- and five-year programmes. The new course in Grade 10 of the four-year 
programme will begin in September 1963. Similarly the new course in Grade 11 
will begin in September 1964 and the new course in Grade 12 will begin in 
September 1965. 

Until new books are made available the following plans are suggested: 

PLAN 1 

Teachers may continue the use of the presently authorized texts for Grades 
9 and 10, but in consideration of the fact that more time is to be spent on 
conversation, there ought to be sufficient grammar content for three years instead 
ComuwO sed. compowecrades 9, 1Ocand 11. in Gradesizstheserclassesrwould begin lone 
of the grammar texts used in Grade ll of the five-year programme. 

e.g. Kieser: Premiéres Années de Francais (Clarke Irwin 


Sept. 1962 - Common Grade 9 Lessons 1 - 21 - Add: pronoun objects, 3rd person & 
intro. to passé composé. 


Sept. 1963 - Grade 10 - Review to Oct. 15 - Continue to lesson 32. 


Sept. 1964 - Grade 11 - Review to Oct. 1 - Continue to end of book. Add: 
conditional 
Sept. 1965 - Grade 12 - Review to Oct. 1 - Cover Grade 11 grammar text prescription 


of the five-year programme. 
e.g. Stock, Stock, Jeanneret: Le Francais Vivant (Copp Clark 


Sept. 1962 - Common Grade 9 Lessons 1 - 16 - Add: pronoun objects, 3rd person & 
intro. to passé composé. 


Sept. 1963 - Grade 10 - Review to Oct. 15 - Continue to lesson 26. 
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Sept. 1964 - Grade 11 - Review to Oct. 1 - Continue to end of book. Add: . 
conditional € 


Sept. 1965 - Grade 12 - Review to Oct. 1 - Cover Grade 11 grammar text prescription 
of the five-year programme. 


e.g. Whitmarsh, Klinck: Parlons Francais I and II (Longmans) 


Sept. 1962 - Common Grade 9 Lessons 1 - 26 — Add: pronoun objects, 3rd person & 
Bk era intro. to passé composé 


Sept. 1963 - Grade 10 - Review to Oct. 15 
Lessons 27 - 48 Bk. I 


Sept. 1964 - Grade 11 - Review - lessons 49 - 52 + 
Lessons 1 - 7 Bk. II — Add: conditional pluperfect 


Sept. 1965 - Grade 12 - Review to Oct. 1 
Lessons 8 = 21 Bk. II 


PLAN 2 

After the common Grade 9 year, teachers may begin a new text in Grade 10 of 
the four-year course and continue this new book for three years, i.e. to the end of 
Grade 12. The beginning chapters of this new text will constitute a comprehensive @ 
review of Grade IX with some new vocabulary. It will be noted that there are many 
deviations from the suggested order of topics from year to year, but altogether the 
book covers the total course. 
e.g. O!'Brien-LaFrance: New Junior French (Ginn) 
Sept. 1963 - Grade X - Lessons 1 - 20 Sept. 1965 - Grade XII - Lessons 31 - 40 
Sept. 1964 - Grade XI - Lessons 21 - 30 
Grade 9 

Please note that the course for Grade 9 is common to the five-year and the 
four-year programmes. The approach to the course in Grade 9 is explained fully 
in the preamble to the five-year programme. 

See appendix (a) for suggested grammar topics to be covered in Grade 9 and 
appendix (c) for a list of common conversational topics and appendix (d) for ¢ 
useful terminology and expressions in common use in the classroom for Direct 


Method teaching. 
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Grade 10 

It is anticipated that students who are entering Grade 10 of the four-year 
programme would require and benefit greatly from an extensive review of the 
fundamentals of the Grade 9 course. For teachers who decide to follow plan #1, 
namely to continue in the Lower School text that was begun in Grade 9, careful 
planning is essential here, in order to present this review in a systematic, 
challenging and yet interesting way. Many of these students will have had some 
difficulty with the Grade 9 work and it would be advisable to take this opportunity 
to build a firm foundation. As long as 6 weeks may be spent at the Grade 9 level, 
provided that the teacher can sustain interest. During this period the introduc- 
tion of new conversation material would be advisable to stimulate interest while 
the necessary review of basic construction is being carried on. 

Teachers who decide to follow plan #2, namely to begin a new text in Grade 
10, will find that they can proceed rapidly through the early stages of the new 
book. This presentation of familiar material in new form and with some different 
vocabulary will constitute the necessary recapitulation in an interesting manner. 
The demonstrated willingness of teachers to spend sufficient time on this review 
should make it clear to all pupils in this four-year programme that they will be 
able to make progress. 

At the beginning of the second term it should be possible to begin a simple 
reading text. The suggested amount of 50 pages must be considered with reference 
to the abilities of the class. The teacher will supervise and direct this reading 
in the classroom. The students will not likely be ready for extensive reading at 
this stage. 

See appendix (b) for suggested grammar topics for Grade 10, appendix (c) 
for suitable conversational topics, appendix (d) for useful terminology and 


expressions in common use in the classroom for Direct Method teaching. 
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Grade 11 

The increasing emphasis on conversation and reading skills must be kept in € 
mind at this level. Teachers should resist the tendency, so often observed in 
Grades 11 and 12 classes of the regular five-year programme, to concentrate more 
and more on grammar. The use of the Direct Method should make it possible for 
students to participate actively in all classroom work in the French language. 
Careful training in unison responses will ensure a greater amount of practice by 
everyone even though the class is large. If the teacher uses enough ingenuity 
in utilizing the blackboard and the inductive method, most grammar topics can also 
be presented effectively in French. 

The amount of reading should be the same as for the five-year programme, 
i.e. 75 pages intensive, 100 pages extensive. However, the capabilities of the 
student must be kept in mind when choosing selections. Books that are too 
difficult would frustrate these students and be of little value. It would be | 
preferable to choose texts of a lower level in which the students could achieve e 
some success. Even in the so-called intensive reading classes, the teachers 
should emphasize comprehension and reading for pleasure, rather then word-study. 
Students should then be encouraged to read more than the suggested 100 pages of 
extensive reading. Pamphlets, magazines and any material reflecting the interests 
of the Branch could be considered part of the extensive reading prescription. 

See appendix (b) for suggested grammar topics for Grade 11, appendix (c) 
for suitable conversational topics, appendix (d) for useful terminology and 
expressions in common use in the classroom for Direct Method teaching, and 
appendix (e) for suggested supplementary reading. 
Grade 12 

This grade represents a logical continuation of the work of Grade ll. 


The majority of these students will not be carrying on the formal study of French@ 


beyond Grade 12 and so it is important to keep in mind that they must have some 
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demonstrable skills at the end of this year. Since there is no preparation for 
an externally-applied examination in this programme, the effectiveness of it will 
be judged by the abilities of the students to understand and to express themselves 
in French with profit and some pleasure. 

As in Grade ll, the amount of reading in Grade 12 will correspond to the 
amount prescribed for the five-year programme, i.e. 100 pages intensive, 150 pages 
extensive. However, the level of difficulty will be lower, consistent with the 
capabilities of the students. 

See appendix (b) for suggested grammar topics for Grade 12, appendix 
(c) for suitable conversational topics, appendix (d) for useful terminology and 
expressions in common use in the classroom for Direct Method teaching, and appendix 
(e) for suggested reading. 

Appendix (a) 
SUGGESTED GRAMMAR TOPICS FOR COMMON GRADE 9 
1. Conversational approach - progressive learning of conversation patterns 
- elements of pronunciation with aid of phonetics (recognition knowledge) 
- alphabet in French - (all spelling in French) 
- division into syllables 
2. Articles: definite, indefinite, partitive 
- contractions of definite article with prepositions - 4 de 
(note emphasis on regular forms of partitive article and 
postpone until later in year exceptions, e.g. after negative) 
3. Verbs: - present tense, (affirmative, negative, interrogative 
(with and without "Est-ce que") 
— imperative 
- introduction to "passé composé" 
(avoir, &tre, conjugations I, II, III, aller, faire, dire, 


écrire, lire, prendre, manger, commencer, lever, appeler. ) 
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LP 


13. 


14. 


Las 


15. 


year of the four-year programme. It is not the intention, however, to insist that € 


Lon 


Adjectives: 
- agreement, position, a few common ones with irregular 
feminines or plurals. 
- demonstrative, possessive, interrogative adjectives. 
Nouns: including a few common nouns with irregular plurals 


Pronouns: 3rd person direct object pronouns - le la les 
Expressions of quantity including problem of de 
De after negative and with adjective preceding noun 
Simple cases of verbs followed by infinitive without preposition e.g. 
Aller manger, désirer parler. 
Possession with nouns - e.g. "le livre de Jean." 
some sentence structure e.g. recognition of direct and indirect object. 
"He gives Mary the book." 
Usesvor c'est, ce sont, 11 y a4,evolci,) volte. 
Discussion of verbs that require no preposition: "chercher, attendre, 
demander, écouter" 
Use of question words: "Qui? Quand? ‘“ulest-ce que? Combien? 
Comment? Quel? Pourquoi? Ou ? etc." 
Numbers 1 - 100 
Topics in detail, e.g. days, months, dates, year, seasons, time by 
clock, weather, colours. 
Appendix (b) 
SUGGESTED TOPICS FOR GRADES 10, 11, 12 
OF THE FOUR-YEAR PROGRAMME 


Grade 10 


The following lists represent what the Committee would like to see in each 


all teachers follow this arrangement to the letter. The grammatical topics 


covered each year will be determined to some extent by the choice of grammer text. 


J 
j 
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However, every topic listed should be covered by the end of Grade 12. 


A thorough and comprehensive review of Grade 9 course. 


Continued passive use of phonetics as aid in pronunciation. 


Articles 


Verbs 


Pronouns 


Nouns 


Adjectives 


Adverbs 
Numbers 
Special topics: 


Reading 


survey including complete study of partitive. 


repeat conjugations, I, II, III, and orthographical changes 


in manger, commencer, lever, appeler. 
irregular verbs: étre, avoir, faire, dire, pouvoir, 
vouloir, savoir, ouvrir, aller, venir, 
dormir, écrire, lire, mettre, prendre, 
voir, connaitre. 
(or a certair, number picked from total number prescribed 
for four years) 
tenses: present, imperative, future, past indefinite 
(with avoir, étre) imperfect (at discretion 
of teacher at end of year) 
agreement of past participle 
all conjunctive pronouns in order (omit y en) 
relative pronouns - qui, que 
continued study of irregular plurals 
continued study of irregular plurals and feminines 
comparison of adjectives 
regular formation from adjectives 
1 - 1000 and beginning of ordinals (1st to 20th) 
Idioms with "avoir" 


with emphasis on cultural aspects. 50 pages 


ee 


Grade 11 
1. Continued passive use of phonetics as aid in pronunciation. 


2. Verbs 


a comprehensive review of passé composé (with avoir, étre) 
- simple tenses of reflexive verbs 
- new tenses: imperfect, nluperfect, conditional, including 
simple condition sentences. 
- review future tense - add logical tenses after "quand" etc. 
- selected list of irregular verbs 
~ some impersonal verbs, e.s. time, weather 
- present tense with "depuis" 
- present tense with "venir de! 
3. Pronouns 


- complete study of conjunctive pronoun, including y, en, and 


position with imperative 


disjunctive pronoun 


relative pronouns qui, que, ce qui, ce que, ou, dont 


common interrogative pronouns 
4. Negative expressions - pas, plus, jamais, rien, personne. 
5. Authors 75 pages intensive 


100 pages extensive 


ikey 
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Grade 12 


Continued passive use of phonetics as aid in pronunciation. 


Verbs — review reflexives - complete in all tenses 


~ selected list of irregular verbs 


Articles (use 


and omission) with general and partitive nouns 


- with parts of body 

- with days of week 

- omission of indefinite article with nouns of vocation, 
classification, nationality, etc. 


Adjectives - review of irregular comparative and superlative 


Adverbs - review of irregular comparative and superlative 


Preposition - 


Negatives - 


Pronouns 


Idioms 


Authors - 


continue to add to list of verbs + prepositions + 
infinitive (make a composite list of common examples 
for reference 


review, add guére, que, aucun, nul, ni - ni, nulle part 
complete uses of disjunctives 


complete interrogatives 
complete relatives 


numbers complete, dates, etc. 
"faire chaud'" vs "avoir chaud' vs "étre chaud" 


I Intensive - 100 pages (standard as for Grade 11, 5-year) 
II Extensive - 150 pages (e.g. Oxford Rapid Reading series) 


= ps) = 
Appendix (c) 
There is no limit to the number of topics for conversation, and teachers < 
will discover new ones from time to time. The following is a partial list of 
topics that have proven successful in the past: 
1. formules de politesse 
2. la salle de classe (les objets, l'horaire etc.) 
- l'heure 
. le temps 


- les saisons 


3 

4 

5 

6. la famille 
7. les jours de la semaine 

8. les mois de l'année 

9. la journée (le matin, l'aprés-midi, le soir, la nuit) 


10. au restaurant (le petit déjeuner, le déjeuner, le diner) 


li. les boutiques 

12. les sports 

13. des moyens de communication 

14. le théatre 

DSpace za tc, COLMLeur 

16. le salon de beauté 

17. le médecin (dans son cabinet) 

18. la pharmacie 

19. les vétements 

20. la maison (les piéces, les meubles) 
21. la présentation (d'autres formules de politesse) 
22. le rendez-vous 


23. la vie journaliére 


24. la visite 


25. la péche 
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pour prendre le bateau 
pour prendre le train 
en wagon 
a la douane 
le taxi 
a l'hdtel 
la blanchisserie 
pour demander des renseignements 
le tramway, 1'autobus 
au bureau de poste et télégraphe 
au café 
& la banque 
l'exposition de peinture 
au marché 
le commis voyageur 
ma bicyclette 
l'automobile de mon pére 
1' aviation 
la carte de France (du Canada) 
les nombres cardinaux et ordinaux 
le téléphone 
les oiseaux et les animaux 
les fleurs 
les fruits 
les légumes 
une lettre 
le facteur 


au bord de la mer 


aL 


Se 
les parties du corps 
la rue 
les couleurs 
les outils (du jardinier, du menuisier etc.) 
les cinq sens 
les ages de la vie 
les maladies 
les travaux domestiques 
la cuisine et la cuisiniére 
les professions et les métiers 
la campagne 
la ville ou le village ot je demeure 
les climats 
la ferme et 1'agriculture 
les ressources naturelles 
le commerce et l'industrie 
les distractions 
des instruments de musique 
le cinéma 
& la recherche d'un logement 
chez le tailleur (la modiste) 
la radio et la télévision 
un placement d'argent 
la circulation et les contraventions 
dans le cabinet du dentiste 
le Noél (et les autres fétes) 
a la gare 


un accident 


Sea 
83. 


Uke 


es 


13. 


14. 


1. 


ilsy 


Ohh 
une voiture en panne 
les plaisirs du flaneur 
une trouvaille dans la rue. 
some reference books for conversation 
Kany and Dondo. French Conversation 
(elementary, intermediate, advanced) D. C. Heath & Co. 


(Copp Clark) 


Picard and Black. Manuel de Conversation Francaise 
D. C. Heath & Co. (Copp Clark) 


M. Treherne. Apprenons avec Anatole (Clarke, Irwin) 
F, Bradford. Encore un Peu de Frangais (Longmans ) 


Céliéres, Lipp and Céliéres. Pour les Bavards 
(Holt, Rinehart and Winston) 


Chapuzet and Daniels. Mes Premiers Pas en Frangais 
Harrap (Clarke, Irwin) 


A. Hay. Secondary Modern School French Bk. I 
(British Book Service) 


H. W. Decker. Intermediate Conversational French 
American Book Co. (i. J. Gage) 


Richardson and Fletcher. Petites Histoires (Macmillan) 


Langellier. Lectures pour Conversations 
American Book Co. (W. J. Gage) 


S. W. Wells. Plaisir du Frangais 
Harrap (Clarke, Irwin) 


C, A. Elston. Fluent French for Secondary Schools Bk. I, II 
U. of London Press (Clarke, Irwin) 


MacGowan-Amaron Eaton. Avangons (Macmillan) 


Anne Guillemin. Dessins Parlants 
Harrap (Clarke, Irwin) 


M. Shocket. Cinq Années de Frangais 


Cambridge Univ. Press (Macmillan) 


De la Perrelle and Sollohub 
Que Dit~-on? John Murray, 
Dites-le Donc! London W 1 
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Appendix (d) 


Some useful terminology and expressions in common use 
in classrooms for Direct Method teaching 


Les parties du discours 


le nom (le substantif) la préposition 
le verbe la conjonction 
l'adjectif le pronom 
1l'adverbe L'interjection 
les temps primitifs Ia misaiics i 


le participe présent. le participe passé 

les temps du verbe: le présent de l'indicatif, 

l'imparfait, le futur, le conditionnel, 

le passé défini (le passé simple) 

(les temps composés): le passé indéfini (le passé composé) 

le plus-que-parfait, le futur antérieur, 

le conditionnel antérieur, le passé antérieur. 

(les temps du subjonctif): le présent, le parfait. 

l'imparfait, le plus-—que-parfait. 

le sujet. le complément (l'objet) direct, 

le complément (l'objet) indirect. 

le nombre: le singulier, le pluriel, 

le genre: le masculin, le féminin, 

les accents etc.: l'accent aigu, l'accent grave, 

l'accent circonflexe, la cédille, le tréma, le trait d'union. 

la ponctuation: le point, les deux-points, 

le point et virgule, le point d'interrogation, le point d'exclamation, 
une apostrophe, les guillemets, les mots entre parenthéses. 

un astérisque, les crochets, la phrase, la locution, la proposition. 


la voyelle, la consonne, f-minuscule, F-majuscule, 


Root. 
la ligne, le mot, la page, le paragraphe 
l'article défini, l'article indéfini, l'article partitif 
le positif, le comparatif, le superlatif des adjectifs et des adverbes 
les verbes réguliers de la premiére, deuxiéme, troisiéme conjugaison, 
les verbes irréguliers, le radical, la terminaison, 
transitif, intransitif - les verbes réfléchis (pronominaux) 
i'affirmatif, l'interrogatif, le négatif, l'impératif, 
le pronom personnel (conjonctif, disjonctif) le pronom adverbial 
le pronom relatif, le pronom interrogatif, 
le pronom démonstratif, le pronom possessif, 
le pronom indéfini 
les symboles phonétiques, les syllabes, 
l'alphabet frangais 
Some questions, comments and expressions that are in common use in Direct 
Method teaching. These are given only as an indication of the kind of ex- 
pressions that are in use. Teachers will find many others to add to this 
list. 
1. Allez au tableau noir. 
2. Hpelez le mot en francais 
3. Corrigez la faute: effacez la lettre -, ajoutez la lettre -, remplacez le 
mot-, (la lettre-) par - 
4, Ecrivez la phrase au tableau noir. 
5. Soulignez les terminaisons. 
6. Effacez la phrase, Donnez un coup de brosse au tableau noir. 
7, Supprimez la lettre, (effacez, enlevez) 
8, Comment dit-on en francais? Que veut dire le mot- en frangais? 
9. Donnez une autre facgon de dire cela - Donnez un synonyme. 


10. Lisez 4 haute voix, tous ensemble. 


Vale 


ie 


13. 
1h. 
Ls 
dle. 
Lic 
a8 
19. 
PAO | 
Bil 
22s 
23. 
2h. 
25.6 
26. 
276 
28. 
29. 
BO, 
Hee 
32. 
33. 
3h. 


me Dyey 
Avez-vous des questions 4 poser? 


L'adjectif suit le nom qu'il qualifie: Le pronom complément précéde 
le verbe. 


Remplacez les mots soulignés par des pronoms convenables, 
Faites tous les changements nécessaires. 

Faites accorder le participe passé. 

Quel est le contraire de - - ? 

Mettez au singulier, mettez au pluriel. 

Mettez A la forme interrogative (deux fagons). 
Quel est le sujet de cette phrase? 

Peut-on-dire - - - ? 

Quel est le complément direct, indirect? 

Quelle est la forme féminine de cet adjectif? 
Répétez apres moi. 

Répondez en francais 4 ces questions. 

Parlez plus fort. 

Il n'y a pas de fautes. La phrase est correcte. 
Il y a une faute ici. Voyez-vous la faute? Corrigez. 
Au haut de la page. 

Au bas de la page. 

Divisez en syllabes. 

Ouvrez les livres, fermez - -. 

Chantez tous ensemble, 

a la ligne. 


Ecrivez sur toutes les deux lignes. 
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Appendix (e) 
Following are some suggestions for giving special emphasis in supplementary reading 
for both the four- and five-year programmes 
a) in the Business and Commerce Branch 
b) in the Science, Technology, and Trades Branch 


a) Business and Commerce Branch 


In a typical time-table with 6 periods per week, 2 periods should be 
devoted to grammar and composition, 3 periods to authors and dictation, and 
1 period to extensive reading, sight and business correspondence. Most graduates 
of this Branch expect to find employment in business offices, and on occasion they 
may be required to deal with correspondence written in French. A knowledge of the 
writing of the address, the date, salutations, complimentary closings and the 
correct wording of various types of business letters would be valuable. Examples 
of business letters of many kinds can be found in the following: 

E. L. Atkin: Lettres Commerciales (Pitman) 


J. R. Rousseau: Letters, Lettres, The Bilingual (Pitman) 
Secretary's Manual 


L. A. Bélisle: 1) Le Frangais des Affaires La Semaine 
2) Marchés, Mobiliers et Placements. Commerciale, 
3) Organisation et Financement des 2eth, 
Enterprises rue St-Jacques, 
Québec 


b) Science, Technology, and Trades Branch 


It would be desirable to choose supplementary reading material of 
special interest to students in this Branch. Some effort should also be made to 
develop a vocabulary of technical terms, 

Most of the technical books and manuals suggested below are designed 
for people who already speak French, and should not be attempted below 
Grades 11 and 12. 

J. Délormé : Vocabulaire Technique Bilinque 


Ministére du bien-étre social et de la jeunesse 
506 est, rue Ste. Catherine, Montréal. 
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Bélisle, Ed. Magonnerie et Matériaux 
Plomberie et Tuyauterie 
Les Outils Manuels 
Le Manuel du Machiniste 
Chauffage et Ventilation 
Installations Electriques 
Débossage et Repeinturage des Automobiles 
Méchanique Appliquée 
Dessin, Développements, Tragage 
Peinture et Vitrerie 
Charpente et Menuiserie Société Canadienne de 
Technologie 


2 et 4, rue St-Jacques 
Québec 


